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Literacy is a bridge from misery to hope. I t is a tool for daily 
life in modern society. I t i s a bulwark against poverty and a 
building block of development, an essential complement to 
investments in roads, dams, clinics and factories.

Literacy is a platform for democratization, and a vehicle for 
promotion of cultural and national identity. Especially for girls 
and women, it is an agent of family health and nutrition. For 
everyone, everywhere, literacy is along with education in 
general, a basic human right"                           - Kofi  Annan

Literacy topics have come to the 
forefront in adult education because of 
the increased demands of the 
Diversfied Basic Education Program, 
which are in stark contrast with the 
reading and writing abilit ies of the 
learners it is said to service.

This DBE program is vastly different 
from its predecessor, and therefore 
requires a new set of instructional 
strategies to accompany it. The 
program has changed, and hence the 

instructional strategies have to change 
too.

Reading and writing in education have 
always been a priority, but they have 
encountered trends and fads that may 
have led educators and learners down 
an inefficacious path. 

The increased demands of the DBE now 
encourage and require educational 
professionals to review literacy strategies 
in both the reading and writing domain 
in order to help learners not only achieve 

their educational goals, but help them 
become participatory members of 
society. 

This literacy guide is not prescriptive, 
but instead offers some researched 
and proven instructional pedagogy 
that can help bridge the gap between 
the mandate and the classroom 
reality.
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  Lit eracy is a t aught  sk il l , and it  is a learned com pet ency. Disrupt ions or  underdevelopm ent , in t he cycle 
and/or  st ages of  i t s acquisit ion process, can lead t o com pounded reading and wr it ing dif f icult ies in learners.  

Underst anding t he m ap and t eaching t o it  is key t o l i t eracy inst ruct ion.

LEA RNING HOW TO REA D A ND WRITE



Have you noticed a slight increase 
in the amount of reading that 
learners are exposed to and 
required to complete in the 
Diversified Basic Education 
program? That is because the DBE 
is a competency based program 
that relies on learning/evaluation 
situations, scenarios and complex 
tasks for learning (Secondary Cycle 
Two , n.d). 

A learner can no longer read a 
question and answer by selecting a 
multiple choice letter, or look at an 
equation problem and solve it. 
They are mandated to first read a 
sometimes long and difficult text or 
scenario and then produce 
answers that demonstrate 
particular competencies. 

The problem therein lies in that the 
skills required for learners to 
understand the competency based 
DBE courses are no longer just 
base reading skills, but 
sophisticated ones. And, much 

more sophisticated skills than some 
adult learners may possess.

 A st udy of  adult  learners' reading 
levels in Quebec

A formal study conducted by  
PROCEDE's coordinator, Paul 
Laplante, in 2013, demonstrated that 
learners, in 18 secondary four level 
adult English classes, scored 
between secondary one and two 
reading levels. 

Reading dem ands of  t he DBE

The Diversified Basic Education 
program has, however, upped the 
ante on reading requirements of 
adult learners and regularly demand 
extensive reading documents, 
complex scenarios, and inferenced 
reading exam questions. The fifteen 
historical documents attached to the 
Contemporary World exam is a very 
good example of this increased 
reading demand, and so is reading 
and understanding mock exam 
questions such as the one 
recommended by the Regional 

Geography of  Quebec course 
that ask learners, "How might the 
Capitale-Nationale region manage 
urban sprawl as part of its urban 
development strategy?".

Text  Com plexit y

The level of  qualitative text 
complexity (lexile level) (Fisher, 
Frey , and Lapp 2016), that 
learners will encounter in the DBE 
program will register between the 
disciplinary  level of the course 
and higher. Clearly, the 
discrepancy between the adult 
learner reading results and the 
demands of the "new" program 
are sounding alarm bells 
throughout adult centres in the 
province of Québec.

Learning How t o Read

Learning to read is a complex task 
(The Basics, 2016) that starts early 
on in childhood education, and 
that has skills built upon one 
another (refer  t o l i t eracy m ap). 
An adult learner who struggles 

Reading is the Diversi f ied Basic Education Program 
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with reading may have had an 
interruption in that process or 
may not have had the 
opportunity to develop one of 
the stages to their full capacity. 
There is also the possibility that 
a learner has varied learning 
issues that may complicate the 
ability to acquire reading skills. 
Regardless of the situation, it is 
very important for educational 
professionals in adult education 
to understand the process and 
the stages that are involved in 
learning how to read. Even 
though reading fluency seems to 
be more of an elementary class 
issue, it actually does manifest 
itself in adult education 
classrooms as well.

Reading Inst ruct ion

The only way that educators will 
help bridge the gap between the 
current low reading scores of 
many learners and the high and 
extensive reading demands of 

the DBE is to teach learners 
explicitly how to read and 
understand sophisticated texts. 
And, oddly enough, it doesn't 
only start with reading more, but 
also includes much talking, 
discussing and reading aloud in 
class (Frey and Fisher, 2013).

The reality that ?The vast 
majority of [us] practicing 
teachers are graduates of B.Ed. 
programs in which [we] may 
have had only one course, or 
just part of a course, that 
focused specifically on language 
and literacy education? (Willows, 
2008), may make reading 
instruction a new teaching task 
in the case of the content areas, 
or it might require some 
pedagogical revision, in the case 
of language ones. 

What  Reading Sk il ls Provide

Providing adult learners of 
Québec with strong reading 
abilit ies is not only done as a 

requirement to fulfill DBE end of 
course outcomes or to achieve 
high school leaving credits, but 
is done to provide the valued 
and vital skills that are required 
in today's world (Cain, 2007). 
Also, "Advances in technology 
mean that reading, in the form 
of e-mail and text messages, is 
now a primary means of social 
communication for many 
people" (Cain, 2007, p.2). 
Teaching learners how to read in 
a rigorous manner is not only 
mandated by the government, 
but by real, real life situations.

"  The wor ld of  t ext s, whet her  
pr int  or  digit al, represent s a 

hist ory of  or  past  and t he 
prom ise of  our  fut ure" .

(Fisher  and Frey, 2013)



Lorem ipsum dolor sit amet, consetetur sadipscing elitr, sed 
diam nonumy eirmod tempor invidunt ut labore et dolore 
magna aliquyam erat, sed diam voluptua. At vero eos et 
accusam et justo duo dolores et ea rebum.

Q: How do I t each reading sk il ls t o adult s t hat  m ay require som e very basic sk il ls t hat  are classically covered in ear l ier  
elem ent ary grades, w it hout  insult ing anyone?

You are right that some adult learners require basic reading instruction that are found in early childhood education, but that would 
seem insulting in an adult educational setting. However, the process of literacy attainment does not change because learners are 
adults and some class instruction does need to "go back" and cover basic skills. Here are some reading strategies that follow the 
literacy map process:

1) Fluency: Make sure that your ENG texts are more often than not accompanied by an audio feature or that they are read aloud in 
class by an expert reader. It is this "read aloud" exercise that provides learners with the prosody (sing song quality) required for 
learners to hear and then later model fluent reading. Give learners an opportunity to read out loud as well, in a group or record on 
audio equipment (Rasinski and Samuels, 2011).

2) Vocabulary: Extensively cover vocabulary words, meanings, and construction, such as prefixes and suffixes, before reading the 
text and provide it in a visual format as much as possible. The interruption of unknown vocabulary words in the reading process 
results in two problems: 1) it actually blocks the ability for learners to comprehend what they are reading and 2) it also interrupts 
the prosody required for fluency (Blachowicz, Fisher, and Ogle, 2006).

3) Reading Com prehension: Make sure that learners have a deep understanding of the text they read by

Annot at ing t ext : Model how to take notes during the reading process. Use an annotation system, so that annotation is 
methodical and automatic for learners. This will provide added information for learners about the reading that they can refer 
to independently (Frey and Fisher, 2013).

 Using graphic organizers: Use graphic organizers to help map out the reading material they have been presented as well as 
visually demonstrate connections and relationships within the text. 

QAR quest ions:  Build reading questions using  Raphael's (1984) instructional intervention, Question-Answer relationships 
QAR model (Stahl, 2004) instead of relying on pre-made or preprepared questions that sometimes come with text, and before 
you introduce mock exam questions:

- Right there: answers are found in singe answer in the text
- Putting it Together or think and Search: answers may be found across sections of text
- Author and You: answers require the reader to infer meaning from the text because the answer to the question is not 

stated explicitly
- On My Own: answers rely on the readers' experience and knowledge (Stahl, 2004)

REA DING IN THE LA NGUA GE CLA SS



Lorem ipsum dolor sit amet, consetetur sadipscing elitr, sed 
diam nonumy eirmod tempor invidunt ut labore et dolore 
magna aliquyam erat, sed diam voluptua. At vero eos et 
accusam et justo duo dolores et ea rebum.

Q: Do you have any recom m endat ions for  t he course t ext s t hat  I can select  for  learners? 

Yes, consider the lexile level of your assigned informational and literary text (quantative): (Fisher, Frey, and Lapp, 2015)

And consider the background knowledge of learners (qualitative), for literary texts: (Fisher, Frey, and Lapp, 2015). Think of the 
"structure, coherence, and audience appropriateness"(Fisher, Frey, and Lapp, 201, p. 43), that best matches the text to the learner.

Q: But  m y learners are not  able t o read at  t he grade lexile level t hat  t hey are cur rent ly regist ered in. What  do I do?

Use and model the recommended above reading strategies. You might not be able to bring a learner to the needed lexile level in 
the immediate, but it does provide skills that helps to improve reading comprehension in the future. 

Q: Should I creat e com prehension quest ions t o pair  w it h t he t ext  or  should I prepare learners for  t he exam  quest ions?

You can do both! The exam questions are often the ones that are the most complex on the reading scale, and require high levels of 
inferencing skills and also require learners to make personal connections. Make sure that learners have had the opportunity to 
answer "Right There", "Putting it Together", and "Author and You" questions first (Stahl, 2004). 

Q: There isn't  t im e in class t o cover  all t he reading necessary in t he course, and m y st udent s do not  of t en com plet e 
assigned hom e reading t o help t hem  succeed t he end pf  course exam s. 

Make sure that independent reading is appropriate to their instructional level, which may be lower than the disciplinary level, so 
that they can understand what they read without your assistance. As well, allow for some choice reading so that interest might 
spark motivation. The choice readings can still be guided by you in that there is an offer or a guidance of what to read. Also, try as 
much as possible to offer independent readings that can be supported by an audio feature. ESL-BITS has a big selection of narrative 
and informational texts to choose from. 

Grade Lexile level

2-3 450-725L

4-5 645-845L

6-8 860--1010L

9-10 960-1115L

11-12 1070-1220L

The Lexile level is a measuring tool that specifies text complexity. The  levels are not meant to limit 
or control what text you propose or choose as a teacher, but help plan and organize your literacy 
strategies around them. It is recommended that easy texts, lower lexile levels of text in relation to 
your learner 's grade reading abilit ies, can be assigned more independently. Readings with higher 
lexile levels than a learner possesses can still be used as a rigorous reading activity, but under the 
strict guidance and instruction of the teacher (Fisher, Frey and Lapp, 2015) . One should also 
consult the reading material that is presented during the end of course outcome evaluations, and 
make sure that that lexile level of reading comprehension is presented, reviewed and worked on 
in class. You can consult lexile levels of texts on certain websites, such as Newsela.com   and 
Com m onlit .org or use a t ext  readabilt y calculat or  to help you decipher a text 's lexile level .

REA DING IN THE LA NGUA GE CLA SS
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REA DING IN THE CONTENT A REA S
Lorem ipsum dolor sit amet, consetetur sadipscing elitr, sed 
diam nonumy eirmod tempor invidunt ut labore et dolore 
magna aliquyam erat, sed diam voluptua. At vero eos et 
accusam et justo duo dolores et ea rebum.

Q: My learners are st ruggling w it h reading t he learning sit uat ions, scenar ios or  t asks, what  should I do?

A: Many learners struggle with these texts for several reasons. First, they often lack the prior knowledge needed to understand 
what they are reading. Second, they might not be fluent readers. Third, they are possibly lacking the vocabulary knowledge 
needed to understand what they are reading. So, in light of these possibilit ies, here is how you can help your students better 
understand the situations, scenarios or tasks you are presenting.

1) Show a video prior to provide background knowledge or to remind them of it, turning  the captions  on to activate the speech to 
word association. This is more than just an engagement exercise. It is part of reading comprehension (Benefits, 2017).

2) Review the vocabulary words that are presented  in a visual format as much as possible (photos, images, emoticons) and display 
your word wall at all t imes, prior to reading, so that learners can refer to them at any time necessary (Lane and Allen, 2010).

3) Teachers should be the first ones to read the text  out loud, as learners follow both with their own copy as well as  having it 
displayed on the Smartboard with a particular focus on the prosody (fluency, sing song like quality) of the reading. This actually 
starts to provide the brain with meaning to the reading content and models reading fluency (Rasinski and Samuels, 2011).

4) Have learners read the text out loud with you so that they can copy the prosody of the reading (Rasinski and Samuels, 2011).

5) Annotate the text on the Smartboard for a deeper understanding of the text and have learners copy your annotation notes 
exactly (Fisher and Frey, n.d).

6) If time permits, accompany the text with comprehension questions that relate to your disciplinary area, not only to assess their 
understanding but to scaffold reading comprehension skills (Stahl, 2004).

Q: Should I t each vocabulary words? And if  so, which ones?

A: Yes, vocabulary words must be explicitly taught, especially in specific content areas (McKeown and Beck, 2011). First, the 
vocabulary words you teach should match the end of course outcomes, and they should match the popular words that 
encompass your discipline (McKeown and Beck, 2011). Don't shy away from making vocabulary instruction fun by playing and 
preparing vocabulary exercises. Click here

Q: Should I m ake t hem  look  in a dict ionary? 

Yes and no. Some of the words you want learners to know are key to their success in your class, and having them look it up in a  
dictionary could be very time consuming  with misunderstands of the word anyway. Provide the meanings for the words they 
must know. Using a dictionary is under debate by experts (McKeown and Beck, 2011), but the reality is that they are allowed 
dictionaries in exams, so they need to learn how to use them. All teachers should give learners strategies on how to decipher 
dictionary meanings.  



Lorem ipsum dolor sit amet, consetetur sadipscing elitr, sed 
diam nonumy eirmod tempor invidunt ut labore et dolore 
magna aliquyam erat, sed diam voluptua. At vero eos et 
accusam et justo duo dolores et ea rebum.

Q: What  is t ext  annot at ion and does it  work?

Text  annot at ion  is when you make notes on the text you are reading. There are many different ways to annotate text. For 
example, some teachers tell learners to highlight words they don't know, some say to underline important concepts, some put 
small notes in the margin. Whatever you decide, try to use annotation strategies that are shared by colleagues and that require 
minimal effort. You don't want a learner to reply that they cannot highlight a word because they don't have a highlighter. Pencil 
and paper annotation are the best method considering that the MEES exams are pencil and paper only. And yes, it does work. 
Learners cannot remember everything that is being discussed in class regarding the text they are reading. They should annotate 
text the way you explicitly model it on the Smartboard, for example (Fisher and Frey, 2007).

Q: Well, t hese are really n ice st rat egies, but  I don't  have t im e t o cover  m uch l i t eracy and cover  t he cur r iculum  cont ent . 
Where do I st ar t  and f in ish w it h l i t eracy educat ion in a science class.

You are right, this is a very big challenge for all teachers. Perhaps you can team up with the language teachers and make your 
themes and topics known to them so that they can incorporate your topics into their lessons and help with the burden of prior 
knowledge, vocabulary and even chosen texts. If you really are on your own then sticking to the basics is best: 1) read to them or 
turn on reading audio, and have them repeat it 2) videos with captions on 3) vocabulary instruction and word walls 4) text 
annotation. 

Q: I have heard t hat  reading m ore equat es t o reading bet t er  in t he long run, but  m y st udent s don't  really read m ore t han 
t hey cur r iculum  requires t hem  t o and even less out side of  t he classroom . What  should I do?

Your time with them is limited by scheduling and curriculum constraints. It is difficult to offer the "extra" reading that is 
recommended by experts, in adult education. However, you can still offer and make available extra articles, books, and magazines.  
Create a buzz around around a controversial article, or present a bestseller book that you just finished to peek their interest. 

Q: I don't  have t im e t o look  for  ext ra reading m at er ial for  m y st udent s since t he cur r iculum  is dem anding enough!

You can sign up on certain websites that deliver very compelling and student friendly texts to your inbox everyday. Newsela.com  
is a very popular and varied website to start with.

Q: There is m uch t alk  about  graphic organizers. Are t hey helpful for  reading com prehension or  w r it ing sk il ls?

They are helpful for both. Often times graphic organizers are handed out prior to a writing activity, as a preparation to a rough 
draft. However, graphic organizers are a great tool for reading comprehension and can be used to organize and deepen learners' 
understanding of text. They can be used with or without a writing activity.  There are many organizer templates available, that can 
even be shared amongst different disciplines to further learner connections and understandings (Fisher, Frey, and Williams, 2002).

REA DING IN THE CONTENT A REA S
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w Hy w ri t ing maters even w en i t dosnt cow nt?
Writing instruction has 
encountered its fair share of fads 
and trends. Those trends range 
from abandoning the teaching of 
grammar (Mccormack- Colbert et 
al, 2018), to the popularly 
implemented, but proven to be 
ineffective, Whole Language High 
Jinks' (Moats,  2007). 

The increased writing demands of 
the Diversif ied Basic Educat ion 
Program  (DBE) in the Québec 
Adult Education sector, has forced 
educators to take a closer look at 
writing instruction and assessment 
both at the core subject and at the 
content areas. The transition from 
a multiple choice based history 
exam (content oriented) to an 
essay based one (competency 
oriented), requires it! 

Before educators adopt another 
trend or opt for a new instructional 
strategy, to address these new 
demands, it would be best to 
solidify the belief that writing using 

the proper codes and conventions of 
the English language does matter 
(Mayer, 2008) in the Diversified Basic 
Education program, even when it is 
not directly assessed.

Explicit  Wr it ing Com pet ency 
Dem ands

The DBE does cover the specific 
competency of writing in only the 
English and French language courses 
under the "Produces text" banner. 
Under this competency, adult 
learners are explicitly expected to 
write to demonstrate their ability to 
fulfill that demand, such as a 600 
word argum ent at ive essay in t he 
ENG course 5103-3.

Im plicit  Wr it ing Com pet ency 
Dem ands

The DBE, though, has many other 
courses that request a mastery of 
other competencies, ranging from 
reading text to interpreting a 
contemporary issue. The caveat here 
being that demonstrating mastery of 
those competencies is more often 

than not encased in a writing 
assignment. For example, an 
adult learner is expected to 
demonstrate his/her reading 
comprehension abilit ies by 
writing a 250 word "com parat ive 
analysis" , or demonstrate his 
competency in financial  literacy 
by writing a 250 word letter to an 
imaginary friend. Though implicit 
writing demands did exist in the 
previous program, they were not 
present in these amounts.

Clearly the art and mastery of 
writing is more important than 
ever to ensure that adult learners 
can answer the demands of the 
DBE program.

Explicit  Wr it ing Assessm ent

Marks are awarded explicitly for 
using proper writing codes and 
conventions in the language 
courses. Learners must 
demonstrate their ability to write 
to obtain passing grades as 
specified in the evaluation grids.

http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://edex.s3-us-west-2.amazonaws.com/publication/pdfs/Moats2007_7.pdf
http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf
https://dbeimplementation.weebly.com/uploads/9/9/4/7/9947915/ded_eng-5103-3_englishresearchandpersuasion.pdf


"Writing 
is hard work and 

every opportunity to 
practice and develop good              

habits is important"

Louisa Moats (Literacy, 2018)

w Hy w ri t ing maters even w en i t dosnt cow nt?
Im plicit  Wr it ing Assessm ent

There also exists, however, an 
implicit assessment of writing in 
other competencies. According 
to the MEES, a learner who 
completes the 250 word history 
essay is assessed on "a clear  
explanat ion of  t heir  
underst anding" , a learner who 
reads in English will be assessed 
on their ability to provide a 
" t horough and clear  analysis" , 
and a learner in science class 
will be graded on their ability to 
"provide complete and clear 
explanations of his or her 
message".

These sample graded criteria are 
an overall reflection of the 
implicit writing assessment that 
is now present in most DBE 
criterion referenced rubrics.

Though writing skills did not 
affect the grade outcome of past 
tests, they greatly do so now in 
both a direct and indirect 

manner.

What  w r it ing sk il ls provide

Teaching learners how to write is 
a complex task, but a necessary 
one. Strong writing skills not 
only provide them with an 
opportunity to attain their high 
school accreditation or 
prerequisites for vocational 
training but life long 
opportunities in schooling, 
employment, and integration 
into society (Graham and Perin, 
2007). 

Lit eracy Map

Acquiring writing skills is last in 
the long line up of literacy 
attainment. It is a build up of 
processes that actually entails 
much reading. Becoming a 
skillful writer means that 
learners  have a background  
knowledge in phonics, fluency, 
vocabulary and reading 
comprehension. This spring 
board of content knowledge is 

the necessary nucleus to the 
writing process. Any disruptions 
or underdevelopment in the 
base will often translate into 
writing difficulties.

Explicit  Teaching

The proven and necessary 
remedy to help  learners 
succeed the DBE and future 
endeavors is to provide explicit 
and systematic  writing 
instruction in all content areas, 
even when "it dosnt cownt", 
because we know that it really 
does! 
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WRITING IN THE LA NGUA GE CLA SS
Q: Is t here one r ight  way t o t each wr it ing?

No, there is not one right way to teach learners how to write. However, it is important that English teachers use a proven set of 
standard skills and strategies of  the writing process. One such method is called the Self Regulated Strategy Development Method, 
developed by Dr . Karen Har r is, and provides a framework for teaching writing skills (Harris, Graham, and Laud, 2013).

1. Discuss: Talk with learners about their writing abilit ies and self-regulation abilit ies

2. Model: Model how to write, and model how you review and assess writing

3. Mem or ize: Teach how to and expect learners to memorize writing strategies

4. Repeat : Use writing strategies and self regulation strategies as often as possible

5. Independence: Turn over the writing responsibility to learner while monitoring work and progress

As well, the Nat ional Wr it ing Project  recommends teachers teach writing skills instead of assigning them using the following 
guidelines:

1. Permitting learners to choose writing topics that matter to them, versus assigning a writing topic

2: Specifying audience and purpose in the writing assignment versus not identifying them or making them too general

3. Spending more time teaching writing skills and strategies instead of correcting them

3. Provide and review writing models before assigning questions to compare, contrast, summarize, describe, narrate review etc.

4. Allow learner to review growth in writing instead of omitting it or doing it for them

5. Encourage learners to revise and edit, not just rewrite a "good copy" correcting grammar errors

6. Require and model brainstorming and writing plans versus accepting first copy only

7. Display and publish writing because topics are exciting and interesting versus repetitive and traditionally assigned

Q: But  I grew  up and learned in a m ore holist ic m anner  such as "Whole Language' and I t urned int o an English t eacher . Why 
a "new way"  now ?

Holistic writing programs that do not focus on teaching explicit writing skills and providing systematic writing strategies are simply 
not answering to the 21st century writing demands (Moats, 2007). Writing skills are "the currency of the new workplace and global 
economy"(National Writing Project, 2018). Oral and written communication skills feature as the top competency that is required for 
working candidates  as revealed in a 2013 Microsof t  st udy (New Study, 2013).
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WRITING IN THE LA NGUA GE CLA SSWRITING IN THE LA NGUA GE CLA SS
Q: Should I t each gram m ar  rules, spell ing and synt ax?

Yes, very much so. Learners need to be explicitly and systematically taught how to write correctly (Mayer, 2008).

Q: What  do you m ean by explicit  and syst em at ic? 

Explicit is that is is directly taught, such as the rules and regulations of capitalization, commas, punctuation, parallel structure, etc. 
Systematic means that it is taught using a consistent plan and method, such as teaching topic sentences and thesis statements at a 
planned time in the duration of course and using methodology that is known to show positive results in the writing production 
(Graham, and Perin, 2007), such as Step Up To Writing .

Q: What  gram m ar  exercises work  best ?

Match grammar exercises to real life grammar demands. For example, you probably have not had to underline verbs or circle nouns 
in real life, but you have had to correct or edit an email. Model the email correction on the Smartboard as a grammar exercise by 
referring to grammar rules (Mccormack-Colbert, Ware, and Jones, 2018).

Q: But  t he gram m ar  exercises t hat  are available in m ost  publicat ions, or  t he Int ernet  are ask ing t o under l ine and circle. Are 
you saying t hey are w rong t o ask  learners t o do t hat ?

Studies show that this practice does not help learners improve their writing skills when not done in context of a writing task. It is best 
to teach grammar rules, and then practice writing using and focusing on those codes and conventions of the English language. 

Q: Should I w r it e w it h t hem , or  should I let  learners w r it e on t heir  own?

You can do both! Model the writing process using the "I" perspective", and provide the vision of excellence. Gradually release the 
responsibility to learners in a scaffolded manner, and give them many opportunities to write with accompanying feedback. 

Q:But  som e learners have few  wr it ing sk il ls, and t hey m ust  w r it e long and det ailed answers in t he ENG end of  course 
exam s. Where do I st ar t ?

Provide the background knowledge and vocabulary words to incorporate in their writing. Some learners have basic skills, but not 
enough precise vocabulary or information to activate the writing process. It is important to remember that that ability to write is 
firmly rooted in reading exercises (Graham and Harris, 2016)

Q: Should learners t ype on t he com put er  or  use pencil and paper?

Learners should practice writing in a manner where they can automatize the process  to succeed the end of course exams. Writing a 
600 word argumentative essay with a mandated pencil and paper should be practiced simply because the DEDs demand it. Learners 
who have special accommodations need to practice writing in a manner that they can automatize the process to succeed end of 
course outcomes with the tool or the method that they have been permitted to use (Mayer, 2008).

https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview
https://www.voyagersopris.com/literacy/step-up-to-writing/overview


READING STRATEGIES
Lorem ipsum dolor sit amet, consetetur sadipscing elitr, sed 
diam nonumy eirmod tempor invidunt ut labore et dolore 
magna aliquyam erat, sed diam voluptua. At vero eos et 
accusam et justo duo dolores et ea rebum.

WRITING IN THE CONTENT A REA S 
Q: I do not  t each English Language Ar t s, but  m y course requires learners t o possess m any wr it ing sk il ls. What  do I do?

Model the writing demands that are required in your course. Modeling the history essay or the lab report and teaching  key 
sentence structure for clarity and coherence and vocabulary words that reflect the end of course outcomes is a good way to start 
(Harris, Graham, and Laud, 2013).

Q: But  if  I w r it e t he lab repor t  or  t he hist ory essay, am  I not  spoon feeding t hem ? Shouldn't  t hey do it  on t heir  own?

Modeling and reviewing performance exemplars, and visions  of excellence in writing is not spoon feeding, but good pedagogy. 
Provide and instruct them with the models from the start of your course and gradually release the writing responsibility to learners 
progressively over time with proper instruction (Harris, Graham, and Laud, 2013). Handing out a model and expecting learners to 
copy from it, is not recommended. 

Q: When I assign any w r it ing t ask , learners t el l m e t hat  t hey do not  know what  t o w r it e about .

This could be a way for a learner to signal that they do not have enough background knowledge to make connections with the 
writing task, they do not have enough vocabulary to put their thoughts into words, they do not have enough text to refer to in their 
writing, or that they do not have a model from which to base their writing on. Make sure you have filled those gaps to the best of 
your professional abilit ies.

Q: I don't  have t im e t o do all t hat  w r it ing in class because I have t o t each t he cur r iculum  cont ent .

Then providing models of exemplars will be especially important. Perhaps you can film the accompanying instructions once from 
the Smartboard feature, or from your phone and make the video available for learners to consult at all t imes. Yes, it will take initial 
effort, but the instructions will always be available to your students afterwards in and out of the classroom.

Q: Can I use m odels f rom  t he Int ernet  or  f rom  Sofad?

You need to use and demonstrate models that both reflect the curriculum content as well the MEES criterion referenced rubrics 
(McTighe and Wiggins, 2005). In some cases you might be able to find suitable models, and in some cases you will not and will have 
to write them out yourself. And, it would be best to write it out through a modeling process with an audience of learners. 

Q: Are you saying t hat  I should t each t o t he exam  wr it ing requirem ent s?

Yes and no. No, instructing your learners on how to write in your disciplinary area (history, science, Math, English) requires 
systematic and explicit instruction that transcends the exam. But, yes, you are purposefully  teaching the writing demands of the 
exam (McTighe and Wiggins, 2005). If it has an essay component to it, than you need to explicitly teach essay writing skills with a 
particular focus on your content area. It is best not to assume a learner has the writing skills required to succeed the course, or that 
they will "pick up" the skills along the course. 



Q: But  shouldn't  st udent s who com e in at  t he cycle t wo levels of  secondary  (3, 4, 5) already have t hose wr it ing sk il ls?

Perhaps so, but it can depend on so many factors.The process of reading and writing attainment may or may not have been 
observed in their previous education, or they may be struggling with learning issues. It is best not to assume that a learner in your 
class has the required writing skills of the level they are registered in. Teach with explicit writing instruction in mind.

Q: Don't  t hey t each wr it ing in t he English classes?  Why do I have t o explicit ly t each wr it ing in Mat h or  science? That  is not  
how  t he program  is devised, and again, I just  don't  have t he t im e!

Yes, they  do teach writing in English, but perhaps not the type of writing required in your content area. They do not cover the 
specifics of a lab report in English class, nor do they review the necessary vocabulary to complete it. Your content area writing 
requirements are specific to your course and may not have transferred over. Learners will need your guidance.

Q: Well what  about  t he general w r it ing, l ike an essay? Don't  al l  learners learn how t o w r it e an essay in English class.

Not always depending on the English course they are taking. For example, in secondary 3 English learners write letters not essays. 
The first official essay they are evaluated on occurs in secondary 5. This could possible never target your adult learner.  But you can 
work with the English teacher and standardize how you in turn teach how to write an essay or an opinion piece using the models 
from English class.

Q: Should I request  cor rect  sent ences, spell ing and gram m ar?

You should definitely model it, provide it and request it. You can provide feedback to students on their writing specifying what they 
need to work on. Whatever codes and convention of the writing that is requested in your content area, they should be practiced as 
a vision of excellence (Literacy, 2018).

Q: But  t he gram m ar , codes and convent ions don't  really count  m uch if  at  al l  on t he exam s. So why should I request  it ?

You are right! There are no points awarded for correct sentence structure in the history essays, but they have to "explain in an 
excellent manner". Not sure how learners will explain in an excellent manner without the proper codes and conventions of English. 
So first, the demands of  writing correctly are an implicit writing competency in most MEES criterion referenced rubrics. And second, 
written communication skills are one of the highest required competencies for future job applicants, as studied and published by 
Microsof t  (New Study, 2013).

 Q: I can't  cover  all gram m ar  rules  in m y class. 

Cover the codes and conventions that apply to your content area that you are teaching. For example: history class is a great subject 
to teach capitalization and commas, and sciences are a great subject to teach verbs and verb agreement when writing lab 
procedures.

WRITING IN THE CONTENT A REA S



Benefits of Audiobooks for All Readers. (2017, January 30). Retrieved October 10, 2018, from   

http://www.readingrockets.org/article/benefits-audiobooks-all-readers

Blachowicz, C. L., Fisher, P. J., Ogle, D., & Watts-Taffe, S. (2006). Vocabulary: Questions from the classroom. Reading Research Quarterly,41(4), 524-539. 

doi:10.1598/rrq.41.4.5

Cain, K. (2011). Reading development and difficulties. Oxford: BPS Blackwell.

Daffern, T., Mackenzie, N. M., & Hemmings, B. (2017). Predictors of writing success: How important are spelling, grammar and punctuation? Australian J

ournal of Education,61(1), 75-87. doi:10.1177/0004944116685319

Fisher, D., Frey, N., & Lapp, D. (2012). Text complexity: Raising rigor in reading. Newark, DE: International Reading Association.

Fisher, D., Frey, N., & Frey, N. (2013). Rigorous reading: 5 access points for comprehending complex texts. Thousand Oaks: Corwin literacy.

Fisher, D., Frey, N., (n.d). Annotating Text to Deepen Understanding (PowerPoint Presentation). Retrieved from: https://www.fisherandfrey.com/resources/

Fisher, D., Nancy, F., & Williams, D. (november 2002). Seven Literacy Strategies That Work. Educational Leadership,60(3), 70-73.

Graham, S., & Perin, D. (2007). What We Know, What We Still Need to Know: Teaching Adolescents to Write. Scientific Studies of Reading,11(4), 313-335. 

doi:10.1080/10888430701530664Graham, S., & Harris, K. R. (2016). A Path to Better Writing. The Reading Teacher,69(4), 359-365. 

doi:10.1002/trtr.1432

Jones, S., Myhill, D., & Bailey, T. (2012). Grammar for writing? An investigation of the effects of contextualised grammar teaching on students? writing. 

Reading and Writing,26(8), 1241-1263. doi:10.1007/s11145-012-9416-1

Lane, H. B., & Allen, S. A. (2010). The Vocabulary-Rich Classroom: Modeling Sophisticated Word Use to Promote Word Consciousness and Vocabulary 

Growth. The Reading Teacher,63(5), 362-370. doi:10.1598/rt.63.5.2

Laplante, P. (2014, January). [Provincial Literacy Testing in Adult Education Centre]. Unpublished raw data. Secondary IV English Language Arts - PROCEDE



Mayer, R. E. (2008). Learning and instruction. Upper Saddle River, NJ: Pearson Merrill Prentice Hall.

Mccormack-Colbert, A., Ware, J., & Jones, S. W. (2018). Developing writing skills of learners with persistent literacy difficulties through explicit grammar 

teaching. Support for Learning,33(2), 165-189. doi:10.1111/1467-9604.12200

Moats, L. (2007). Whole Language High Jinks: How to Tell When ?Scientifically-Based Reading Instruction? Isn?t. Retrieved November 1, 2018, from 

https://edexcellence.net/publications/wholelanguage.html.

New study reveals most important skills for students. (2014, September 24). Retrieved from 

https://news.microsoft.com/2013/10/15/new-study-reveals-most-important-skills-for-students/

Literacy [E-mail to L. Moats]. (2018, October 18). Email was asking if using codes and conventions of English language was important.

Samuels, S. J., & Farstrup, A. E. (2011). What research has to say about reading instruction. Newark, DE: IRA.

Secondary Cycle Two - Diversified Basic Education. (n.d.). Retrieved November 01, 2018, from 

http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/

Stahl, K. A. (2004). Practice, and Promise: Comprehension Strategy Instruction in the Primary Grades. International Literacy Association and Wiley, 57(7), 

598-609.

The Basics of Teaching Reading and Writing. (2016, September 12). Retrieved October 01, 2018, from 

http://www.readingrockets.org/teaching/reading-basics

Willows, D. (2008). REDUCING LITERACY FAILURE THROUGH TEACHER DEVELOPMENT:IMPLEMENTING A BALANCED AND FLEXIBLE LITERACY DIET. 

Canadian Education Association. Retrieved from 

https://www.oise.utoronto.ca/balancedliteracydiet/UserFiles/File/Education_Canada_Article_November_2008.pdf

Wiggins, G. P., & McTighe, J. (2008). Understanding by design. Alexandria, VA: Association for Supervision and Curriculum Development.

http://www.education.gouv.qc.ca/en/adult-learners/adult-general-education/secondary-cycle-two/
http://www.readingrockets.org/teaching/reading-basics
https://www.oise.utoronto.ca/balancedliteracydiet/UserFiles/File/Education_Canada_Article_November_2008.pdf


NOTES



NOTES



About  Isabelle Ber t olot t i

Isabelle Ber t olot t i  is a cer t if ied t eacher , w it h close t o t went y years of  t eaching exper ience. 
Though her  accredit ed specialt y is in t he yout h sect or , she has t aught  at  t he elem ent ary, h igh 
school and adult  levels. She is present ly work ing for  PROCEDE as a pedagogical consult ant  t o 
t he English Adult  sect or  t o help  im plem ent  Québec's Diversif ied Basic Educat ion program . She 
is also cur rent ly com plet ing her  Mast er 's degree in Educat ion at  Queen's Universit y w it h a focus 
on l i t eracy inst ruct ion.  Her  favor it e hobby is w r it ing let t ers t o anyone and everyone who is 
w il l ing t o read t hem , or  not , and get s par t icular ly excit ed when she get s a response.  

She can be reached at  iber t olot t i@lbpearson.ca and at  450-365-7012.

The role of PROCEDE, as an organization, is to act as a forum and consultative 
body for Québec?s nine English-language school boards. In addition, PROCEDE 
provides policy orientations and strategy recommendations to the Québec 
Ministry of Education and to the nine English-language school boards. It also 
oversees the development and delivery of adult general education and vocational 
training curricula and programming. 

The document provides thoroughly researched and instructional guidelines on 
literacy for all educational professionals and educators working in the adult 
education sector. PROCEDE supports this initiative as it highlights the importance 
of literacy skills in today?s classroom, and ultimately improving the quality of 
people?s lives. As President of PROCEDE, I would like to congratulate and                                                                                
commend Ms. Isabelle Bertolotti, PROCEDE?s Pedagogical Consultant, for her                                                       
formidable work on this literacy guide.  

?Literacy unlocks the door to learning throughout life, it is essential to development and health, and opens the 
way for democratic participation and active citizenship." Kof i Annan

M ario A rgiropoulos
President  of  PROCEDE

Edit or : Nat alie McCar t hy, Cent re Direct or  Access Cont inuing Educat ion


